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. :ABSTRACT
Thil first in a series of six learning s24ules on
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the pro4ra and list both the enabliig objectives for the four
14 learning experiences and the resources ,required. Materials in the

qearning experlencAs include -required reading, self -check quizzes,
model. answers, case studies to analyze, model analyses, performance.
checklists, and the teacher performance assessment fori.for use in
evaluation ofithe terminal objective. (Ike modules on instructionai---.---
planning are part of, a larger series of 100 performance--based teacher - ""
edubation (PBTE) self-contained leardlng.packages for use '

preservice.or inservice training of teacters'in alb occutatianal )

areas. Each of the field-teited softies, focuses on the development of
one Or sore specific prOfessional_cospaescies identified through r
research-41A important to vocational teachers. Materials are designed 411

for useby teachers, either on an ineilidual or grbup basis, working
.'under Vie direction of one or-more resource persons/instructors.)
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FOREWORD
This module is one of a Series of 100 performance-based
teacher `education (PBTE) learning packages focusing upon
Specific 'professional competencies of vocational teachers The
tompetencies upon which these modules are based were iden-

and verified through research as being important to suc-
cessful vocational teaching at both the secondary and post-
secondary levels of instruction The modules are suitable for
the preparation of teachers in all occupational areas.

. Each module provides learning experiences that integrate
theorriland application, each culminates vtith criterion refer-
enced assessment of the teacher's Oerforniance of the spec-
ified competency The materials are designee for use by indi-
vidual or groups of teachers in training working under the
direction and with the assistance of ;Ocher edUdators acting as'
resource persons. Resource persons ihould be skilled in the
teacher competency being developed and should be thor-
oughly oriented to PBTE concepts and procedures in using
these materials 3

The design of the materials provides considerable flexibility for
planning and corgucting performance-based press ice and
inservice teacher preparation programs to meet a ride variety
of individual needs and interests The materials araintended for
use by universities and colleges, state departments di educa-
tion, post-secondary institutions, local education agencies, and
others responsible for the professionar,devel8Pment of voca-
tional teachers. Further information about the use of the mod-
ules iriteacher education prograrns is contained in three re-
lated dot uments . Student Guide to Using Performance-Based
Teacher Education Materials, Resource Person Guide to
Using Performance -Based Teacher Education Materials and
Guide to Implementation of Performance-Based T.acher
Education.

The PETE curriculum packages are products of a sustained
research and development effort by The Center'b Program for
Professiopal Development for Vocational Education Many in-
dividuals, institutions, and agencies participated with The Cen-
ter and have made contributiOks to the systematic develop-
ment, testing, revision, andrefinernent of these very significant
training materials Over 40 teacher educators provided input in
development of initial versions of the moduldt, over 2,000
teachers and 300 resource persons in 20 universities, colleges,
and post-secondary institutions used the materials and pro-
vided feedback to The Center 'for reinsion and refinement

Special recognition for major individual roles in the direction,
development, coordination of testing, revision, and refinement
of these materials is extended to the following program staff
James lit Hamilton, Program Director, Robert E Norton, As-

sociate Program Director; Glen E. Fardig, Specialibt, Lois Har-
rington, Program Assistant, and Karen Quinn, Program Assis-
tant.

oan Jones, Technical Assistant; ancPJean Wison-
iant. Recognition is also extended to Knsty Ross Technical

baugh, A ist for their contributions to the final refinement of
the materials Contributions made by former program staff to-
ward develoPffiental versions of these materials are also ac-
knowledged. Calvin. J Cotrell directed the 'Vocational teacher
competency research studies upon which these modules'are
based and also directed the cUrriculum development effort
from 1971-1972. Curtis R. Finch provided leadership for the
program from 1972-1974

Appreciation is also extended to all those ouStside The Center
(consultants, field site coordinators, teacher eduCitors,
teachers, and others) who contributed so generously in various
phases of the total effort. Early versions of the materials were
developed by The Center in cooperation with the vocational"
teacher education faculties at Oregon State University and at
the University of Missouri-Columbia Preliminary testing of the
materials was conducted at Oregon State University, Temple
University, and University of Missouri-Columbia.

Following preliminary testing, major revision of all materials
was performed by Center Staff with the assistance of numerous
consultants and visiting scholars from throughout thycountry

-Advanced testing of the matenalS was carried out with assis-
tance of the vocational teacher educators and studerfts of Cen-
tral Washington State College, Colorado State University, Ferris
State College, Michigan, Florida State University, Holland Col-
lege, PE.1Canada, Oklahoma State University, Rutgers Uni-
versity, State University College at Buffalo; Temple University,
University of Arizona, University of Michigan-Flint, University of ,
Minnesota-Twin Cities, Upiversity of Nebraska-Lincoln, Univer-
sity of Ndrthern Colorado, University of Pittsburgh, University -
of Tennessee, University of Vermont, and Utah State University.

The Center is grateful to the National Institute of Education for
sponsorship of this PBTE curriculum development effort from
1972 through its completion Appreciation is extended to the
Bureau of Occupational and Adult Education of the U S Office
of Education for their sponsorship of training and advanced
testing of the materials at 10 sites under prows' ns of EPDA
Part F, Section 553 Recognition of funding support rt of the
advanced testing effort is also extended to Ferris Sta e Cortege,
Holland College, Temple University, and the University of
Michigan -Flint ,

Robert E Taylor/ Director
ION The Center for Vocational Education

CCTHE CENTER FOR VOFATIONAL EDUCATION

The Carder for Voca4nal Education's mission is to
increase the ability of diverse agencies, institutions, and
organizations to soli educational problems relating to
individual career plarihing and preparation The Center
fulfills its mission by

Generating knowledge through research
Developing educational programs and products
Evaluating individual program needs and outcomes
Installing educational programs and products
Operating information systems and services
Conducting leadership development and training
programs

A A
VIM

AMERICAN ASSOCIATION
FOR VOCATIONAL

INSTRUCTIONAL MATERIALS

Engineering Center ,

-Athens, Georgia 30602

The American Association for Vocational Instructional
Matenels (AAVIM) is an interstate orgy motion or univer-
sities. colleges and divisions of voce n ucation de-
voted to the improvement of teach through better in-
formation and teaching aids



INTRODUCTION

Although instructional units for the term are
usually planned by teachers before meeting stu-
dents for the first session, information on-those
students' needs and interests must,be taken into
account so that instruction may be adapted to
their personal needs. These two concepts are not

contradictory.
Obviously,

the content
of.a voca -.

tional course
is largely be-
termined by

the knowl-
edge, skills,

and attitudes
needed for
entry-level

competence
in the occu-
patiori. But,

adjustments
in sequencing, in teaching techniques, in learning
experiences, etc., can and should be made once
you have determined the needs and intereits,of
the class, both individually and collectively.

Background infoimation on students' needs
and interests can help you, as a Vocatio nal teacher,
to reach each student at his/her level and stimulate

.

him/her to develop to the fullest potential. Stu-
dents who have difficulty with reading cannot be
expected to study a detailed specifications sheet
and make a drawing until their reading skills im-
prove, even though they may have the potential to
beline draftsmen. A class which seems apathetic.
about a particular content area might become
more.motivated if given the opportunity to select
projects' designed around their interests.

Determining your students' needs and interests,
then, is an essential step in your instructional
planning; and, because needs and interests
change, it is a continuous process, There ere sev-
eral techniques you can use tq obtain this informa-
lion: reviewing available information in students'
cumulative records, obtaining information from
students through questionnaires and checklists,
discussing students' needs and interests with stu-
dents and their parents, and conferring with other
staff members.

This module is designed to familiarize you with
the variety of techniques you can use to determine
your students' needs and interests, and to give you
practice in using them. Whenever you teach, you
will need to use these skills to obtaiii information
which can help you select the learning experi-
ences for your students whichwill be most effec-
tfve.



ABOUT THIS MODULE
014;ctives

Objedive: In an actual schoorsituation,ife-
Vitneede and interests of students. Your per-

QM be lbseessed by your 'resource person,
tiablethe Teacher Performance Asseeisment Form, p.
(Lawlng.Experiono IV) -

r
Enabling Oblestives:

-1. After completing the required reading, demonstrate
- knowledge of the rationale and procedures for de-

termining tharieeds and Interests Of students (Learn-
ing Experience I).

2. Aftbr completing the required reading, analyze the
cumulative records-of some hypothetical students to.
determine the needs and interests of those students
(Learning Experience W).

3. After examining the data in the cumulative fOlder of a
hypothetical student, plan for obtaining additional
information on the student's needs and- interests
(Learning Experience Ill).

Resources
A list of the outside resources which supplement those
contained within the module follows. Check with your
resource person (1) to determine the availability and the
location of thete resources, (g) to locate additional ref-
erences in your occupational specialty, and (3) to get
assistance in setting up activities with peers or observe-,
tions of skilled teachers, if necessary Your resource
person may also be contacted if you have any difficulty
with directions, or in assessing your progress at any
time

.

Learning Experience I
Optional' t

Reference: Tyler, Ralph W. Basic Principles of Cur-
riculum. and instruction. Chicago, IL: University,of
Chicago Press, 1969.

Reference: Silvius, G. Harold and Este!! H. Curry.
Ting Successfully in Industrial Education:

ington, IL: McKnight and McKnight Publish=
ing Company, 1967.

A teachei experieliced ih determining students'
needs and interests with whom you can consult.

LeamingExperience II
.1 Optional

4

1-5 peers with whom you can discus's youir analysis
of cumulative records

Learning Experience III
Optional

A student or peer whom you can interview concern-
Wing his/her interests.r

Learning Experience IV
Required

An actual school situation in which you can deter-
mine needs and interests of students
A resource person to assess your competency in
determining needs and interests of students

This module covers performance element number 55 from Calvin 3,
Cotrell et al , Model Curricula for Vocational and Technictil Edu ion
Report No V (Columbus, OH The Center for Vooetional Educatio , The
Ohio State University, 1972) The 384 elements in this document to the
research base for all The Center's PBTE module development

For information about the general organization of each module, general
procedures for Med use, and terminology which is common to all 100
modules, Af5out Using The Center's PBTE Modules on the inside
back co



Learning Experi nce I

VERVIEW

Enabling
Objective

',Activity

IR

, ,

Optionaf

kActivty
%HO

/Optional
%Activity

Actiiity

After completing the -required reading,
rationale and procedures for determining
dents.

nstrate knowled
needsend inte

of the
of stu-

You will,be reading the informat n sheet, Determin the - s end
Interests of Students, pp. 6-12.

You may wish to read the,aupplementary references, Tyler, Basic Pri
pips of Curriculum and kistruction, pp. 51-161, and/or Silvius and C
Teaching Successful4f in lqdusfrial Education, pp. 13-30..

ci-

You may wish to meet with,anixtXieliced teacher to disci.= the reasons
for, and methods of, determining students' needs and interests..

A...

YOu will be demonstrating knowledge of,the rationale and proced&re's for ,

determining $he, neidlt and interests of itudenti by completing .the Self-
peck, pp. 13-14. ._

,

.. .

1 , i
. r

You be evaluating'
Self k with the Model

01.ompetericy by comparing your'corri pieted
ewers, p. 15. , .'

.'.,
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for information on the reasons for obtaining data OK students' needs and
interests, the kinds of data to be collected, and the teehniques and sources

for gathering the information, read the following iriformation sheet:

DETERMINING THE NEEDS
AND INTERESTS OF STUDENTO

As stated in the introduction to this module,
occupational entry-level knowledge, skills and at-
titudes provide the basic ,content dnd framework,
for a vocational'
course. How-
ever, because
noltec students
and no two
classes are
exactly alike,

, your instruc-
. tional planning

must take into
*account the .

needs and
interests of
your students if
your teaching is
to be effective.

Student needs can be classified as physical, so-
cial, emotional, and educational; interests can be
classified as personal, school, and occupational.

.There'are 'any number of occasions during your
instructional planning when having information

. ow these needs and interests can help you make
more effective instructional decisions.

Suppose, for example, that the students in your
class are older and socially anq emotionally quite
mature (as might be the case in a post-secondary

- institution). In planning learning activities and in-
structional.methods for these students, you might
well decide that they do not need the same degree
of structure or supervision a less mature group
might require. Thus, you would probably plaroc-
tivities that gave this class more responsibility for
their own learning and a wider range of instruc-
tional options. In using the project method, for
example,, you might suggest that'students resign
and carry out their own projects, or choose from a
number.of possible projects, instead of planning
and structuring the activity for them.

The needs and interests of your students should
also be considered when Selecting and/or prepar-

-..
ing instructional materials. Suppose yoti had four
good textbooks to choose from. If many of your
students had reading difficulties, and on of the
texts had a lower level of reading difficulty t an the
others, you would probably decide to use t with'
this class. Or, if all the texts were too difficOlt for
this-clats, you might consider developing ate-
rialsaspecially designed for your students' le el of
ability. In addition, Ai might assume that stu ants
with reading and?or study difficulties would I am
more effectively if involved in concrete, hand -on
learning experiences suppltmented by a varie of
audiovisual materials. i

Yourdecision as to.how much material to coder
in a lesson or unit (and at what pace), and whether
to review background information or basic ski*,
would depend in part on your students' previoUs
coursework and experience, their learning
style(s), and their academic strengths and weak-
nesses. t.

.

At all times in your instructional planning, you
will want to consider what will motivate your-stu-
dents to get involved.in their classroom and labo-
ratoryWork. Knowing your students' backgrounds
and interests can help you whether you are making
group assignments based on mutual interests, de-
veloping individual and group projects, dreaming
up concrete examples and stories to make a point
during a lecture,'etc.

/ It should be obvious from the preceding discus-
sion that needs and interests often overlap or are
hard to separate. A student who needs to be with
other people, ho dislikes being alone, willprobd-

ac-
tivities, and will njoy working with other people. A

i
bly have deve

l
ped many interests in group

, student with well-defined occupational interests
will need classroom and laboratory experiences
designed to develop his/her skills and knowledge
in that area.

.

The rest of this information sheet deals primarily
with explaining what data on student needs and
interests you should be collecting prior to and
during instruction, and the means by Which it can

. .

6



4/ ' , i
be Collected and interpreted As you read, how-
ev4,\you Should be thinking of the uses to which
you could put this information in your own instruc-
tional planning: .iktir4ing student performance
objectives, planning units and lessons, and select-

Data on Student Needs "
tt

As indicated earlier, student-needs ccip be clas-
sified as physical, social, emotional, and educa-
tional. Physical needs have to do with. he ltlealth

1the stu-'
dents/I-I ere.

are some
questions

that you may
want to con-
sider as you
seek data re-
lated to phys-
ical needs Is

the student
getting an
adequate

amount of
Undisturbed

rest? Does
she/he have
an adequate

diet for growth purposes, physical activities, and
body structure? Has the student had professional
dental examinations, eye examinations, general
physical health examinations? DoeS he/she have
adequate and safe housing') Does the student
know abOut, and understand the importance of,
safety de4ices whe5using equipment, machinery,
and suppies in his/her environment?

Basically,',social needs have to do with'interper-
sonal relatipriships and ,group interactions Here
are some questions you may want to consider as
you seek data related to social needs Do gamily
members tak4 an active interest in the achieve-
ment of the skident? Does the student participate
willingly ip group activities? Is his/her behavior
accepted by peors? Does the student have a group
of friends? Doe's the student participate in extra-
curricular activities at school 'and/or in the com-

ing or preparing instructional materials In doing
this, you should consider the level at which you are
teaching or expect to teach, as well as your occu-
pational specialty or service area

munity? Of
course, you

must re-
member that

although
human be-

ings are so-
vial crea-

tures, each
one varies in

the amount
and kind of so-

cial contacts needed Do not generalize thNt
everyone needs to join a certain number of clubs,
the student may have Social contacts of which you
are unaware

Emotional needs are closely associated with
social needs, for emotional needs are satisfied
through the socialization j!frocess One should not,
however, make sweeping generalizations about
how people should interact. There are "lopers"
who are-emotionally mature in that their need for
human interpersonal relationships is minimal
There are "socialites" who are overly dependent
on human interpersonal relationships Despite
these healthy individual differences, there is in-
formation relating to those emotional needs
common to most people that you will want to ob-
tain Can the, student take a joke? Does he/she
have a sense of humor? . a healthy outlook on
life? Does he or she have frequent headaches or
other health disturbances? Does he or she over-
reat when disagreed with (e g , dries, hits things,
stomps out of the room)?

Data on 'educational needs is essential if stu-
dents are to succeed in your classes Thecelore,
you will need to accumulate data to answer the
following questions. What does each student as-
pire to be? Does the student enjoy school work?
Do the student's"parents reinforce his /her educe-
tiorial achievements? What reading level has each
student achieved? What mathematical concepts
does eech student possess? What study skills has
each student mastered? If seientific principles or
manipulative skills are associated with your occu-
pational specialty, you would. need to collect in-
formation on each student's leveiof ability in these
areas(

I
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Bata on Student Interests (

O

Knowledge of student interests frequ9ntly Can
be put to good use when motivating sthdentS to
undertake a learning task. The three categoribs of
interests to be explored here are personal interests
(e.g., colleCting stamps), school interests (e.g.,
participating in sports), and occupational interests
(e.g., holding a part-time job).

Pere Onal intereats usually develop as students
explore the world around them. The broader the
opportuAities to explore, the broader their inter-
ests are likely to be. As people mature, they usually
settle on a few major interests. Usually one can get
at these personal interests by asking students
about their hobbies. For example: If the student
has a few spare moments after school or over the
weekend, how does he/she spend them? Does
he/she share this hobby(ies) with others? Does
he/she ever place this hobby(ies) on exhibit?

School interests involve both the courses a stu-
dent chooses to .take, and the extracurricular ac-
tivities in which he/she participates. You need to
consider the following areas: What courses has
the student completed? What courses is he/she
presentIVenrolled in? What electives has he/she
cho"sen to take? School interests also evidence
themselves through students' choices of friends,
and the clubs and sporting events in which they
participate, etc.

Occupational Interests involv any work-
related preferences. What career he student
clidsen, if any? Whatoccupationalareas hold the
most interest for Nm/her? What are his/her long -
range career goals and aspirations? What work
experience has he/she had?

Locating Available Student Needs "ncl Interests Data
Much of the student needs and interests data

you will want to obtain are already available at yorir
ictioot. Tie three vain sources of available data

10 A 1.
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are the school's central administrative office,.The
guidance office, and the vocational department.

In the central administrative and/or guidance
office, you can usually find some type of cumula-
tiverecords for each student. These records Con-
tain varying amounts and kinds Of information
about the family background of students (gener-
ally, the home address, parents' names, marital
status of parents, parents' occupations, and
number of children in the family are recorded).
From such information, you might gain perspec-
tive as to the sizes and kinds of families from which
your students come, and you may be able to gain
some insights into the common problems and
concerns of individual students.

In these records, you will also probably find rec-
ords of subjects taken; grades received in each.
subject,*cumulatiye grade-point-averages; atten-



dance records, including reasons for absences;
extracurricular activities; awards received; and, In
some schools, results of standardized schiesig-
ment test scores and anecdotal records. In addi-
tion, the cumulative records may contain records

Of students'- standardized, aptitude test scores,
reading test 'scores, standardized interest inven-
tory feet results, personal preference scores, and
vocational yiterest inventory test results. Coun-
selors should be contacted for help it interpreting
any of these test scores, if necessary, and for dis-
cussion of additional information you need about
your students.

As indicated above, moat teachers find that they
, can save themselves much effort if they go to

school records as the first source of information.
However$ no amount of pertinent information
serves a pVactical or reasonable purpose unless it
is used intelligently. You must take care to treat the
information you collect in the strictest confidence,

.411 releasing it only to appropriate personnel accord-
ing to school policy and right-to-know regulations.
In addition, you must avoid prejudging a student
based on sketchy data or limited sources of infor-
mation. Determining a student's needs and inter-
ests.does- not mean stereotyping him/her or set-
ting up a ",self-fulfilling prophecy" of failure or
difficulty (e.g., expecting a student to fail, and
creating a ,climate in which that expectation be-
cOmesa reality).lt means gathering relevant data
aboUt^th student from a variety of sources, and
then rerfia ingflexityle and open enough to allow

c.

the student to be an individual who is more than a
name on a folder or a score on a test.

Keeping in mind the impbrtance of confidential-
ity, you may went to transfer the particular informa-
tion you need from school records to. your own
class records in a form that will be more directly
usable to you. For example, you may want to alloVV
space in an overall cla'ss profile for specific family
data, or you may wish to set up a card file or folder
for each of your students. Using records that are
already available is a wise procedure from two
standpoints: (1) it helps you in organizing and in-
terpreting generally accepted information for your
particular use in program planning, and (2) it
avoids duplication of effort on the part of both
students and teachers in gathering information. Of
course, these records should be kt in files (pref-
erallly locked) to which students do not have ac-
cess. .

In the vocational department, you may find that
folders already exist for some of your students
who have had exploratory courses in junior high
school and/or in the ninth or tenth'grades. Having
this infofmation can be valuable as you plan and
teach your classes. For example, you may be able
to determine what .content students already have
been taught, theexperiences they have toad in the
laboratory, and hew well each student achieved
the objectives. You may also find a record of the
job experiences each student has had.

Instruments and Other Techniques
for ColleCting Needs and Interests Data

I

While much data on students' needs and inter-
ests WiH,b readily available, directly or indirectly, -
in school records, you may find that some informa-
tion is either missing, or in need of updating, ver-
ification, or explanatiok In determining students'
occupational needs and 'interests, for example,
you will probably have to go beyond examining the
available records. By enrolling in your vocational
program, a student already has indicated some
degve ,of interest in your spepaL occupational
area. Casual conversation 'about how students
spend their spare time will also generally revear

'some of their
vocational

interests. A
vocational

teacher
should re-

member that
awareness
must pre-

cede inter-
est Thus,

stunts' initial interest in any occupational area
may be very limited due to the minimal knowledge
about and/elack of first-hand experience with the
jobs or positions with which your vocational area
deals. Care must be taken to help a student
explore a wide variety of occupationalactiyities, so
as to help the student make an informed occupa-
tional choice as he or she progresses through
school. It is a teacher's responsibility to help
broaden students' occupational interests before
they selett a career to pursue for job entry.

Other ways of determining occupationaHnter-
ests include use of various vocational interest in-
ventories, visits to 'the students' homes, discus-
sions with parents, and observation of students
during periods when they are free to choose ac-
tivities which interest them. Laboratory activities,
especially when students are given an opportunity
to choose projects or work activities of personal
interest, often give some indication of a,student's
occupational interests. A repeated desire by a stu-
dent,tor example, to construct various metal,proj-

9 '1.0
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ects using the electric aroor oxyacetylene welder
may suggest a Strong interest and paisibly a high
aptitude as 'welt tar, ,Methanical wort and con-
struction-type aclivitieS, r,

Stai;dardized Tests
, ,

We said earlier that school,records in-the central
office or gu id ance office may contain Standardized
test scores (general ability tests, aptitude tests,
general interest surveys, vocational interest inven-
tories, etc.). Such tests can give you insight into
your students' educational needs and general oc-
cupational interests. if these scores are missing, or
if you think the information may need updating
(e.g., information on your students' reading
abilities), you may Want to make arrangements
through the guidance office to have one or more of
these standardized tests adm in istered..Three such
recommended tests are the General Aptitude Tett
Battery (GATB), the Ohio Vocational Interest Sur-
vey (OVIS), and the Kuder Personal Preference
Scale. The GATB is divided into separate tests that
measure general learning ability (B), verbal ability
(V),.. nunlerical aptitude (N), spatial aptitude (S),
form perception (Q), motor coordination (K),
finger dexterity 4F), and manual dexterity (M).
Standardized vocational interest surveys such as
the OVIS and Kuder are designed to help students
identify and understand their interests and prefer-
ences for particular activities. From these prefer-1 ences, a diagnosis can be made of the occupa-
tions which most closely match their interests.'

Questionnaires and cheCklists
Sometimes the students themselves are'the best

source of information on their needs anti interests.
For example, when you want to know how stu-
dents spend their spare time, or if you. want to
check their perception of their needs and interests
against those revealed in standardized tests, it
makes sense simply to ask them. There are Vivo
ways you can obtain such information: (1) holding
informal discussions with students, and (2) ad-
ministering simple questionnaires and checklists
which you locate or develop yourself. In a ques-
tionnaire, you could ask students to respond to
such questions as ..

1. What do you see ydurseJf doing five year's
prom now?

2. What magazines do you read regularly? -

3. What is the name of the last book you ;sad
4. What types of books do you Most enjoy read-

ing? -
' ,...

1 Further information on he variety of standardized tests available, and
the information on students' needs and Intetests they can give, are
available in Module f-1, Gather Student Data Using Formal Dare-
Collection Techniques

A

5. Whatwas your favorite subject in elementary
(junior high, high) school?

16. Why did you enroll in this course?

If, in answer to the first question, a student an-
swers, -driving my Mercedes Benz to my job at the
gas station," he/she' may need help in planning
more realistically (unless other information about
the student tells you the Mercedes is a distinct
possibility). If most of the class voluntarily reads
the same magazine, this could give you some in-,
sight into the kihds of things that interest them. If a
student's favorite subject is in an area totally unre-
bated to your program, you would probably want to
explore further why the student is in yaw-course,
or why he/she did not choose a program related to
the favorite course he/she identified.

Samples 1 and 2 are examples of checklists you
can locate dr develop, to determine students' felt
needs and interests? Sample 1 asks students to
make a choice between two items or activities.
4mple 2 was developed to get at needs relating to
attitudes and practices important to .subcess in
allied health occupations. r

Discussions with Students, Parents, and
Other Staff Menibers

,

Sometimes simply encouraging students to dis-
cuss their needs and interests can give.you usefill
information not relt,ealed in school records. This is
especially true if some data you have obtained
needs further explanation. For example, if the stu-
dent's cumulative folder lists no extracurricular
activities, or you want to find out whether a student
has had any leadership responsibilities in the
clubs or organizations listed, discussion kvith the
studept would be a good way to get furthiir infor-
mation-. To get to know your students better, you
could talk about hobbies, what they did over sum-
mer, what they like to do in their spare time, what
kind of boqks they enjoy reading. You might later
want to rec-
ord any in
formation on
needs and
interests in
the cumula-
tive folder of
the stu-
dent(s). If
passibtoleyou
may want Jo
seteside half

'an hour be-
fare and
after school
So students

9
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sAMPLg 1

PREFERENCE CHACKLIST

°

-ve... .
6*

Date
-

DiredkNIS: For each the below, chick () the orielhat most interests y6u, or with whiCh
. . .

, you 7 comfortable.

ti

1. MathamiatIcs
English

2. English
Typing ,

3. Inside work
Outside work

m4., Handling sell tools'
Handling large
equipment

,

SAMPLE 2

HEALTH, HYGIENE, AND SAFETY CHECKLIST

4

ho

5. Light work
1-1/4 Hbavy work ,

6. Eyeing with people._
Being Adne

7. Salesmanship '
Purchasing

8. Using. my hands
Using my head

Directions: Cheek () each ataterrient.t best describes your current behavior.
.

Seat,belt is fastened when I drive.

Sept belt is usually fastehed when I drive.,

...4.-Seat belt Is never fastened !.van 1

Wipe up anything.' spill immediately.

Igor* anything I spin.
UiliallyWiiSe up things I spill.-

44,

WI* my4hiftdslrequehtiy.

____ Wash my hands about four times a day.'

Seldom waiti my handei; ' ,k,

a

'Take aspirin when I don't feel well.

'Call or see a physician when I don't teal, -0
well.' -,

Ignore

Visit my dentist'at least once a year.

Visit my dentist when I haves tedthache

Never visit the-Ventiat. , .d,-

'Brush my teeth after each meal.

Brush my teeth etter bating any food.

Never brush my teeth. ;-
-

. ,
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can come to talk with you Or work on their projects.
Thisless formal atmosphere is niore conducive to
getting to know your students" needs and-inter-
ests.

Especially if yOu are teaching at the secondary
level, some information can best be obtained
through interviews with students' parents, peers,
Or with other staff, members such as other
teachers, the guidance counselor, or the school
nurse. Through such discussions, you might gain
insight into how the student gets along with

'friends or others outside the school environment,
or the reasons for loW grades in 2ertain subjects.
The need for an explanation of an item in an anec-
dotal record, or help as to activities that have moti-/
\fated a student Or class, might also prompt you to
hold formal and/or informal discussions with per-
sons other than the students themselves. In talking
to a itUdent's peers, you should ofcourse be care-
ful not to ask personal questions, or to set up a
situation in which the peer becomes an "in-.

former."

Pe

211"...d.

Optional
Activity

-0

To summarize, yoU will want to gather informa-
tion on your students' needs and interests to help
you in your instructional planning. Much data is usu-

ally available
insschool

records in
the central

office, guid-
ance office,

. and voca-
tional de-

partment. if
,necessary,

. you can ar-
range to

1 111041

have stan-
dardized'
tests ad-

Ministered,
and you can use questionnaires and,checklists to
obtain additional information. Informal discus-
sions with students, their peers,,parents, and other
teachers can also provide insights to studehts'
needs anAnterests.

4-

NC:419*.CE4:144

For further- information on the rationale for collecting data on Students'
.., 1-\

needS andunterests, thOindsof data One should collect, and the means by
'which it can be collected, you may wish to read,Tyler, Basic Principles of
Curricu(umandInstruction, pp.5-4; and/or Sylvius and Curri, Teaching
Successfully in Industrial Education, pp. 13-30. .

.. 4 . #
,Oft : a3 .

You may wish to arrange through your resource person to meet with an
- .

. .

an
( experienced teacher in your occupational specialty to discuss further the'
rationale and procedures for determining the needs and interests of,stu-Optional dents. Specifically, you.could discuss (1) why-it litimportant to have suchActivity r. data, (2) how this teacher collects the data and orizes it in- usable form,

units,. and (3) the uses to which he/she puts the tiataAff planning units, lessons,
and learning activities, and in selecting-teaching techniques.

(

13

12



Activity

The following' items check your comprehension of the material in the
-information sheet, Determining the Needs and Interests of Students, pp.
6-12. Each of the fdur items requires a short essay-type response. Please
explain fully, ;but -briefly, and make sure you respond to all parts of each
item.

a

SELF-CHECK %

1. Why should teachers be inrrested m dollecting data about students' needs and interests?

4

a

2. After examining the students' cumulative folders, you discover that there are no scoresrecorded for

- standardized tests not is there any evidence of previous employment. As a vocational teacher, what
steps could you follow to secure this needed information')

13



a

3. After you have examined the information in the cumulative folder, what informal methddi could you
employ to find out additional information about students' needs and interests? - i

4

.0.

3

a

5

i

...... .*

lip

4. Based on your own experience and what you now know about determining students'
>

needs and
interests, do you think the procedures you would use, and the information you would seek to collect,
would differ if you wereteaching at the post-secondary leyel rather than the secondary level? Explain.

J

15

14

1

r
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Compare your written responses on the Self-Check with the Model An-
swers given below. Your responses need not exactly duplicate the model
responses; however, you should have covered the seine major points

MODEL ANSWERS

1 Collecting data about students' needs%end
interests is necessary in instructional planning.
For example, this information can help
teachers plan lesson activities that will motivate
students, reach them at their level of ability, or
fill in gaps in theireducational background, etc..
Students have indiyidual needs which must be
met in different' ways Without information on
what your students need and %That interests
them, your goal of helping thernvachieve entry-
level competence in theirxkosen occupations
will brrdifficult, If not impostible.

2. Since there are no standardized test scores
available, you could arrange for a meeting With
the guidance staff In your discussion with one
of the counselors, you could indicate which
tests you would like to administer to the. stu-
dents. If you were n2t familiar with administer-
ing standardized Wits, you could ask the coun-
selor about the tests that should be adminis:-
tered, and ask him/her to administer them You
would check torake certain the tests are avail-
able and-det a convenient time for the testing.

Information concerning your etudents', past
employment experiences may betvailable in
thevocational department or from the students.
themselves This information would be vital in
helping you understand the students' attitudes
toward work and the type of worik with which
they have had the most everience

3. In order to clarify, verify, or update informa-
tion about students' needs and interests, in-
formal meetings could be /held with the stu-
dents' parents and also with the students. Inter-

,views could be arranged with students' former
teachers. Questions may be asked of the stu-
dents'dents' peers. In using infornIal techniques, you

LEVEL OF PERFORMANCE: Your completed Self-Check should have covered the samemajor points as
the model responses. If you missed some points or have questions about any additional points you
made, review the material in the information sheet,Determin ing the Needs and Interests of Students, pp.
6-12, or check with your resource person if necessary

may ask questions concerning the students'
hobbies; how they spend their free time; their

'relationships with employers, former em-
ployers, peers, teachers, andparents; the home
environment; and how they earn their spending
money. Checklists and questionnaires also
could be constructed and administered to the
students jn "situations where more formal
data-gatheting methods seemnecessary."For
example, ff you were planning a unit on job
safety, and yodwanted to get an overall picture
of class attitudes toward safety, a well-
conStructed checklist or questionnaire might
serve the' purpose better than time-consuming

rmal discussions.
4 edures used and the types

lected with post-secondary
(older, morematurej students would be similar
to those at the secondary level. However, the
emphasis you placed on certain procedures
and certain kinds of information would proba-
bly differ. You would not, for example, expA,to
interview the parents, of an older, marrie.
dent with a full-time job. You might Well, how-
ever, want to discuss this student's needs or
interests with acal'eer counselor in the school's
guidance service. In examining the cumulative
records of your students, you would probably
not Idol( for anecdotal records, but you would
expect to find more information on present and
previous work experience, and you nttght find
transcripts from other training instjtutions. In
other words, the procedures you used and the
information you collected wouldOilfierthe fact
that.the n and interests of postsecondary,seconda
students

need
quite different froin those of

secondary student

and less structured in
Basicalk, the pr

of information co
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Learning Experience It

OVERVIEW

Ate, completing the required reading, ana the cumuiatiVe records of
some hypothetical students to determine the needs and interestsof those
students.

.

You will be, readf6g the in mation sheet, Analyzing Data Related to
Students' Needs and In Sts, .pp. 18-23.

Activity ou will bl, revkiwing the cumulative recoil:IA of some hypothetical sto,,,,
dents, and analyzing tbpse records to determine the needs and interests of

% she students involved. . .

`,.

. .
. 44 ., -.

. .

ll be gvaluating your competepty in analyzing cumulative records to
udents' needs and interests by comparing your completed

1ysis with the%ModerAnalysia, p. 43.

a

401.11

Optional

4'

,

You may wish to 61scuas your analysis of the cumulative recordswith a
Igreiiip of peers.

:2 ' .

J.
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ActiOity
For information on some possible techniques for analyzing cumulative
data on students' needs and-interests (individually and as agroup), read
the following information sheet:.

ANALYZING DATA RELATED.
TO STUDENTS' NEEDS AND INTERESTS

f* .

Human beings like t6 be regarded as unique records during the time students are e rolled ih
indiyiduale who have eyeFy possibility of making yoid vocational ,program. The fallowin discus-

. distinctive coritributions Whenever one is analyz- lion will give you some suggestions for nalyzing
ing data about students' needs and interests, fe--. this data. You may want to4idopl some of the ideas

.` gird' tor personervalue and aspiratiolns,Must be '.:and add some of your own, or you may choose to
corrously maintained. 1-furha beings .do adopt the system of the sch6o1 or vocational de-.ch ge---.-they grow and atelo hus, the tittle , - partnientwhere you are employed or where you do
worth oiAy ,- pour student teaching:
cui,nuiative

,.., data can only .
be measured i.
when the

/ ' \
data,have ( , . .. .
been -at- \- ,:--.

.
...'

7

OM a '"IliggliP:
4 cumulated ,.

k

' Period of, , ,\1,
..; 'time. This , '.' J.

\ ( i
, principle im- .. -;',t, 0,
plies that yo ut- .

1 - S',` i',

4 \\.: ,t,i, 1 ,

will be con-. ,,p-, },--,...: e.-- ,

-tinuoUsly .. 7" 4 /k 'N ;-----------7".
get-tering

7
1-1.. ' fl'''\.data and up- t# \--' ' '---._:,

dating your ...
4) . .

Analyzing Data 'tot tncltifidiial_Students.and Groups
. *, .

You should continuously collect data on ,stu-
dents' needsepd interests to assist ydu in planning
and executing effective instruction. &Mit 'and 'eV'.
son planning will, be influenced Oy the data you
collect, and the effectiveness of your teaching tan
thereby be increa§ed (Whether' in'the =classroom«
laboratory, shop, qr in an on-thelb cooperative
education'setting). In order to use.these data for,
Instructional Warming, yOu will need to know what

.eachindlvidual student needs to succeed in.ydur
program and what interests each student; petrels°
need .to know if there, are common needs and
interests amon9 the 'class members.

Analysts,of Needs Data r .

You can think of heeds in terms of the following
categories physieat,,social,emotional, and edu-

tational. Although you will be primarily interested
Ih Aisting.niteds that are important in relation to
your occupationatspecialty, you should not ignore
qther.kinds of needs. For example, if the occupa-

>fion requires computatio'nal skills, and a student is
weak in this area, you would of co4rse record this
data. But in add ition,,if the-studenthumme phys-
ical handicap unrelated tO his/hersUility to per-
tom the job; you would record this information,
too, to help you meet his/her special needs in the
classroom or laboratory.

Once you' have the tentative list developed, you
'could record the data for each slitiderit and for the
class as a'whole on forms you have developed for

.that purpose However you record the data, the
information should be in usable form, easy to find
and refer to.

n
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Samples*3 and 4s some-ways ttrtollect
and organize information on students' 40eds,
however, you may want to devise your own-method
of recording the information you collect. Sample 3
is designed for recording data on IndWidual stu-
dent needs. For item #6 under 'social needs, for
example, a teacher might give a "Poor" rating to a
student who foUnd it impossible to verbalize ideas
with the teacher, and might note examples of this
behavior, or possible explanations for it, or steps
to bdtaken to help the student, in the "Comments"
colurrm,. Sample 4 is designed for recording data
on group needs. Such a form could be keyed to the
items on the individual needs forrrf

Analysitof interests.Data
Student interests data, individual and group,

May be analyzed in a slightly d ifferent-manner. The
use of a profile of interests is a good technique.fOr
analyzing this tYpeof data. Sample §a line pro-
file of the interests of an individual student:and
Sample 6a bar graph of the interests of the 'class
as a grouprshow how the results of the Ohio
Vocational Interest Survey_"/ccupatTonal Plans"
section, could'be analyzed and illustrated.

In the liniprofile, only 12 of the 24 scale items
are illustrated. As you analyze David .Ross' indi-
vidual profile, you can see that his highest interest
levels are in' mathematics, training (indicating
possible interest in vocational education), and
machine work.

The bar/graph shOwis how ,yOu can develop a.
yofile for analyzing and illustrating group data on

students' needs and interests. The same items
from the Ohio Vocational Interest Survey are used.
The first step is to calculate the average percentile
for the group on eactiof the 24'scales (only 12 are
shown) by adding the percentiles achieved by
each student and dividing by the total number of
students.

In analyzing the data, it should be noted that the
group appears quite interested*, mathematics, in
being trained, and in machine Work. In addition,
there- is a considerable jack of interest ira some
areas. Although lack of interest in some areas is
quite normal, it may reflect some educational
needs=perhaps the class lacks information about
the role ,of management; perhaps they need tb
learn to appreciate how manual laborers con-
tribute to societal goals. This,kind of analysis of
cumulative data on students' needs and interests
should help you in your instructional planning. If
you were planning a unit on management, for ex
ample, you might need to relate'the objectives or '.
learning activities to areas that hold hiigh interest s

ftir your students, or plan and carry out othermoti-
vational activities that might not be necessary if
those students had"expressed great interest in the
subject.

2u
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SAMPLE 3
a

INDIVIDUAL NEEDS FORM .

Calegadis
e

4-

Rating Comments

It
) &

E

. ,
4 eg ig

ig 4 ,g
,..

In class ,E1
.

skin. teeth, eyes, postu ItTre
2. Health as shown by appearance of hair,

3. 'Mature physic uild El El
.

4. Coorifinati. _ability .. 0 .11 El .

(Add items that ails important to your occupa-
tiohal specialty):

4. Participates in group activities in-class El,

.5. Preferi ti) Work alone

6. Discusses problems and ideas with in-
strlictor CUD El,

(Add items that are important to your occupa-
tional specialty).

C. Emotional .

, E3 El!7. Has sensetof humor

8. Allows others to express their opinions . 1:1 C].
,

9. Can take a joke \ Ll E3J

10. Controls expression of ernotion

.D

.
(Add Items that are important to year occurpa: I

tonal specialty).

D. Edu -allo41 ,
- 11. CompOhends the written language El

12. Can follow directions 12 O.
13. Able to plan well and execute plans

.
(Add items that are important to;your occupa.
tidnal specialty).

20
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SAMPLE 4

GROUP NEEDS FORM

Cla

1.

2

3

4.

5.

6.

7.

8.

9.

10

11

12'

13

14.

15.

16.

17

18.

19.

20.

21.

.

Went Name

A. Physical
Needs

B. Social
Needs

, C. Emotional
Needs

D. Educational
Needs

items
1 2 3

. Items
4 5 6

items
T 8 9 10.

items
11 12 13

. 111 III

1111 0
0 -40 10 0

El la ei 0 0
i

.

li Ei ir
El El

.

in El El 1:1

El 0El
. 0

.1=1

IN

El D _ ci
no -El 0 DIO

El [-.3 NI 0 , 0 ll
..._

1 NI 0
.

ii
.

,
,

1:1

0 E]
.

0 A D CI El D ,
Iii

-41
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SAMPLE5

Litif, PROFILE OF INDIVIDUAL INTEREST
DaViCt R0811 Gradiril. Mika Sox _M

9 C A L E NAME. , ,

I '-- ,,
4,

PERCENTILE RANK .

10 .20, 30 50 60 70 60 90 100
NUMERICAL %

, . .,
,_ _

MACHINE WORK ,
',, , i

TRAINING .

-

.

APPLIED TECHNOLOGY
-1,

4 .

IliS
'.:1- 1

CRAFTS .- - . ,

APPRAISAL
,

MANAGEMENT .
INSPECTION- TESTING

_ p-
'

AGRICULTURE
-I,

CLERICAL WORK . ,
14

._i .,,MANUAL , -
.

0

CUSTOMER SERVICE ----- '4 ''
\ Fl .t

-

I

22

23

4



-11

SAMPLE 6

BAR4RAPH OF GROUP INTEREST.

*41. 10 6 Nor of Stutionts_a_

SCALE NAME

PERCENTILE RANK .

10 20 30 40 50 80 70 90 90 100

NUMERICAL

MACHINE WORK

.

AWNING

APPLIED TECHNOLOGY
.

'CRAFTS

APPRAISAL *,,, k,..,
.

MANAGEMENT 44 ,,-- ,,,

INSPECTION-TESTING

.

,AGRICULTURE , I
,

CLERICAL WORK

MANUAL
. -

41

CUSTOMER SERVICE ,

23

,
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/Assume that you will be teaching an advanced course in typewriting to the
group of students whose cumulative records follow.2 Revie'w these, rec-
ords, making mental notes as to items of significance relating to the heeds
and interests of these students as a group. After you hive reviewed the sik
folders,'analyze In writing the needs and intereats.of the claws revealed
by the,data given. Consider the students' physical, social, emotional, and
educational needs, and their personal, school, and occupational interests.
The form or system you use for analyzing and recording the relevant
information is up to you; the important consideration is that you identify
those individual and group needs and interests that would be significant if
you were teaching this class.

,-.

2 These cumulative records were adapted from materials contained in a simulation package developed by
The Center for Vocational Education, The Olen Oaks Simulation (Columbus, OH The Center for Vocational
Education, The Ohio State University, 1974)

,
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Name BARNS, Sheila Amiens

4>

GLEN OAKS SCHOOL SYSTEM
Cumulative Record

Male O. Ilirthdate May 14

Female II

I
-V

I I I
I 4

V./

'AddleSs "2003 Valley Drive ' Birthplace Glen' Oaks, Buchcmndn/ . Exbectsd

Telephone 483.4782 Graduation Date .4 June Nationality

Mother's Name BARNS, Axn Lea Father's Name BARNS, Walter 1.

Mother's Occupation Lined Practical Nurse Father's Occupation Fireman t 14.

REMARKS: [Horne Condition] Parents are rking, but are very strict with Sheila Sheila has an older brother andiwo youriger. sisters

tHealtlfRecordj
4 4 I
1,,

BARN, SHEILA ANNETTE

SECONDARY SCHOOL RECORD

Year 7th Grade First Semester Second Semester

lit
Semester

2nd
Semester. .

10

..9
Sublet-Y-1 Grade Subject

Home Economics I
Arts-Crafte I
Algebra I
Marching Band
taiege English I

, American Hist I

'

;

Grade
A
A
C
A
B
B

r----

Home$..-Anomica I ,.

Arts-elkcdts r
Algebra I
Marching Band
CoUegs English I
Ame&mi Hist I

,

A
A
B

A
B
B

Absences. 0" ,.0

. 0 0
.-Tardies.

flEMARKS
.

.

!

-
.

Year 8th Grade
' I First Semester fe Second Semester

.

1st
.Serneeter

2nd
Semester

Subject Grade Subject
Horne Economics II
Arts-Crafts lj
Geometry I
Marching Band
College English II
French I

.

1,

Grade
A
A
C
A
B

s C

Horne Economics ll
Arts-Crafts II
5eometry I
Marching Band
College English ll -

Trench I

A
A
C
A
B

C

Absences: 0 0
Tardier 4 0

REMARKS. .

%Mr 9th Grade First Semester . Second Semester

. 1st
%roes Mr

2nd
mester

Subject Grade Subject Grade

Home Management
Service Art
Marching Band
Biology !'
Frenckr If
College English M

' A
A
A
C
B

B

.

Home Management
Service Art
Marching Band
Biology I .
French II

, Collegetriglish III,
,

.

A
A
A
C
B
B'

Absences: 0 0

Tardiss. t . , 0

REMARKS. _

20
25

,
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STANDARDIZED TESTS
BARNS

GraI
Scores

,

7 ,
.

.

1 -

e .

KUDER
% tile

9
01-.)
40

Mech
78

Comp
70

Sd
28

Persuasive
20

Art
84

Lit
50

Music S.S.
32

GI
31

GATB
..,

10
G
64

V
45

N
49

S
52

P c
21

Q
72

K
81

F
60

M
74

SAT
% tile

11
Eng
84

NU Comp
60

Math Math Tot
67

Read
60

Sd Tot
64

Sd A
68

S.S.
74

ri.

12

1I

WORK EXPERIENCE RECORD

Data 04911 Year Employer Type of Work . Remarks

0 .-, .

. .,

17 1972 Deteley Music ' biterical

e
.

.
. .

S.

EXTRACURRICULAR ACTIVITIES

Grade Activities and Offices Held . .

7

,

Privat, Music and Art Lessons

8 Pep Club, French Club, Art Club .-
.

.

9

. ,

Pep ClubMembership Chairman, French Club, Art Club _

,

.10

4,

Cheerleader, Pep Club, French Club,: A ClubPep .

11. Cheerleader, Pep Club, NHS, French Club, Art Club . .

12" )
.

COUNSELOR REMARKS

Grads
Educational
. Flans

-
Vocational

Plans Remarks ,

.

7
. . .

8 Aft College Commercial Art s

..9 College B.S. Commercial Art
ii.

10 College B.S.
Interior Decorating'
Commercial Art r

.

11 College B.S.

...

Interior Decorating
.

.. ..

12

_

.
,
0

,

2C)
27
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ASH

SECONDARY SCHOOL RECORD

Year Grath 4. First Semester Second ,Sernaster
.

1st
Sefnester

2nd
Semester

--. StMSct , Arad* Subject Grade

Arts-Crafts
German 1V+
College American Hist

bra II
English I

tcmy

,
A
C
B
B
B

C .

Arts-Crafts
*German IV
College American Hut.
Algebra II

College English I
Botany .-

A
Q
B
B
B

C

Absences: 1 2

Yard's*: '1 0

REMARKS.
-

_ .

-
Yard 11th Grade

.
' First Semester SeconciSemester

-4.

.. 1st
Semester

.. 2pd
Zs

Subject 'Grads Subject Grade

Marchiria Band
Arts-Crafts
Trigonometry
College English II
German V
Typewriting I .

C
.

4

A .
.. A

D
D
D
B

, ,

,

-Marching Band
Arts-Crafts
Trigonometry
College Engiiiih 11
German-V

? Typewriting I

,

,

A'
410A

D
D
D
B

Absences: . Z, 3

Tortes: 0 I

REMARKS

_ ,

tr

Year 12th Grade First Semester ., Second Semester

let 2nd
Sernetter '. Ssnetter

Subject e Grade STA) Grade

.

..._. ----- I

-
.

.
.

..

Absences:
Tardles: i.

REMARKS

0

4

2

3 I
29

1

4.
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ASH

STANDARDIZED TESTS (V'
-Scores

.
. . 5

.
,

. .
,.

,-. .

. .
-

i
11

.

- '
OW*

:%tke, 00 Msch
72

C
42

Sci -
41

Persuasive
39

Mt
20

Lit
24

-Music
06"

S.S.
3:2

Q
39 , .

VW 10 45
V
29

A.N

17
485 /..

. 51
Q'
63

K
. 71

F
58

E
68- '

--. 1

11
NU Comp
4D-

Math
33

Math Tpt
24

Read
33

Set Tot
47

Sot A
50

S.S.
40 ,

Soon

.
. 12

. . .
'

, ,

WORK EXPERIENCE RECORD

,

Year ' Employer - Type of Work .` f Remdka .

.
.., r . . .

i
__ .

... ,,

4 _....? LI k

I

e s'
AP

--
..

. . 17 1971 Witted Salvage Yards
N.

down old cars
. ..

. works summers

-

. 0
,._ 18 1972 United Salvage Yards Tearsn qld cars & atter-school k

dr" EXTRACURRICULAR ACTIVITIES

Grade Activities and Was Held . 1. ,

.4 . '
.

.

- f, .

8 4,;\

Ir

) , .

. ,

9
,

.
) ,

.
- ,

4 .

11, , .. - ,

_ ,

A COUNSELOR REMARKS

Grads
Educational ,

Plans
Vocational

Plans , Remarks

...

7 . College Undecided
. . -

8 . H.S. ,ii_ .

as.
. .

10
, , .

Quit school
..

DO 101/
, . .

heeds lots ot ',Ott to get job done
%.

11 ' Qtrit school Do job - i . - .._

12 . , -

a
i

30 31 c

I
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GLEN OAKS SCHOOL SYSTEM
Cumulativa Record

I

NINTW BEAKE4 John William Male rt Birthdate April 24.

Address 9742 Sycamore

Female

Birthplace New York, New York

Expected

Telephone 484-290 Graduation Date' June Natio4allty

Mother's Nam 13BAKEFt, Kathleen Ann Father's Name BEAKER Anatead Donald

Mother's OcCupation Furniture Saleswoman Father's Occupation Forester

REMARKS.4Horne Condibon)

'Health Record]

)
° SECONDARY SCHOOL RECORD

BEAKER, JOHN WILLIAM

Year 7th Grade First Semester Second Semester

'

.
1st

Semester
. (2nd
Semester

.Sublect Grads
..

Subject ,. Grade

Physical Sci I

Marching Band
Consumer Math I

'
`

\
C
B

B
C
B -
B

Physical Sci I
Marching Band
Consumer Math I
American Goyt
English I -

,Physical Ed I

C
B

B

C
B
B

Absences 0 0
Tardies 1 I

REMARKS SRI,
Arnenecm Gov't
English I
Physical Ed I

A

.,. ,

Year 8th Grade First Semester Second Semester

1st
Semester

2nd;
Sitmestir

.

Subject Grade Subject Grade

Biology I
Marching Band
Algebra I
American Hist I

'English A
Mechanical Dr I

C
B

C
C
C
C

' Biology I
Marching wind
Algebra 1--/
American Hirt I

English Il
Mechanical Dr. I

C
B

C
C
C
B

Abee0cos 0 f
Torches 0 0

REMARKS

Year 9th Grad. - S --. First Semester Second Semester

l it
Semester

2nd
Semester

Subject Grade Subject Grade

Biology II
Marching Band
Geometry.,
Sociology
English I111,
Mechanical Dr II

-

r

'

B

B
C
B

B

B

Biology Il
Marching Band
Geometry,
Sociology
English M
Mecharucc4.Eir II

B
B

B
C
C
C

Absences 0 0

Tardies , I 0

REMARKS-

.

oir

31 3

si
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STANDARDIZED TESTS

D s 1 Greek . , , Scores
.

'7
_

. . . .

e

. -
,

r
_,..,,-

KUDER
ic tile.

9
OD

: 92
Mach
60

Comp
54 - 65

Perstiasive
32

Art
12 .

Lit
26

Music
18

S.S.
29

CI
34

GATE 10
-G

85 .
V
74

N
52 45

4Q
67 58

F'
42

M
61

SAT
V:*

11
Eng

, 90
NU Comp
64

Math
66

Math Tot
68

Read
73

"%ci Tot
60

Soi.A .

74
S.S.
84

gru ,.

12 '
-

.

WORK EXPERIENCE RECORD

Dais Age Year Employer ,Type of Work Remarks
,-- ---..__ .

,
.,.

1 ,

46 1971 K & D Ranch Haying . a

.
4

.
,

EXTRACURRICULAR ACTPiMES
. _

Grate Activities and Offices Held

7 Football

8 Football ,

9 Football '

''' 10 . Football, Letterman's Club

11 Football, Letterman's Club

. .

12 .

-

COUNSELOR REMARKS

Grade
Educational

Plans
Vocational

. Plans Remarks

,

8 Forestry Degree Forester
Ho is taking the courses fir a school of forestry

. 9 Forestry Degree Forester

10 Forestry Degree Forester

11 Forestry Degree, Forester

12
...- '

3,K
33
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4

SECONDARY SCHOOL RECORD BAYFIELD

Y-.., 10th Grade First Semester Second Semester
:41%*

r Semester
2nd Subject Grade Sub jirt

Grunion IV
Grids

AGerman IV . A
Absences 1 0 College English IV A College English IV A
TerdMe: 2 2 College American Hut A College American Hist A

Trigonometry A Trigonometry B
REMARKS. Chemistry 1:1 A Chemistry II A,

Types-N:1*g I A Thiewriting I A ,

r---------

flier 11th Grodo First Semester Second Semester

lAt
Semester

2nd
Semester

Subject Grade Subject Grids
German V
Tngonornetry
Psychology
Creative Writing
Physics I
Mechanical Dr II

A
A
A
A
A
A

German V
Trigonometry
Psychology
Creative Writing
Physics I
Mechanical Dr II

'',S.-4- ,

A
A
A
A
A
A

Absences 2 2 t
Tardiest' 2 1° ,4..

REMARKS

,.

Year 12th Grads First Semester Second Semester

,

let
Semester

2nd
Semester

jar

4

Subject Grid*
-

Subject . Grade

-

.

.

.
,

.

Absences
Terdiee

REMARKS

s°

3t)

35,



r,
A

Dale *de

a

xtiorm

SAM

SAT

Si",

7

8

9

10

.% Me

OD
29

Eng
94

Mach
34

NU Comp
89

STANDARDIZED TESTS*

Comp Sci
89 A 82 .

N
31

Math M94 ath Tot
96

Dels

12_

Pereutaive
40

' 49

Read
95

Art
40

68

98

'Year

WORK EXPERIENCE RECORD

BAYFIELD

,..

', Music
3Et

.
S.S.
76

CI
38

K
72

F
59

M
76

.,

Tot Scd
98'

S.S. ,
99

Spell

.
it

.

Employer Type of work Remarks

honeunderage

Gracie Activities and Offices Field

EXTRACURRICULAR ACTIVITIES

7

9

10

11 Cross Country

12

Gkade
1

7 .

4lucatimliPl"

College

9 College

r

COUNSELOR REMARKS

Vocational
Plans

Engineer

Engineer

10

-11

College

undecided

Undecided

Remarks

College
Engineer or
profession

12

3-7'
36



GLEN OAKS SCHOOL SYSTEM
Cumulative Record

Name BENOLLL Harold Hover

Address 1487 Chestnut Street

Male. RI Birthdate June 30

Female

'Birthplace Glen Oaks, Buchannan

'Expected

Telephone 483-7400" °relation Date June Nationality

Mottoes None BENOL1.1. Claudette FatheI. r's Name BENOLLI. SilvanSilvan

Large kmuly - all children work hard to aChieve and help the family -- no child has yet graduated !Tom high
echool I

Mother's Occupation Keypunch Operator Father's Occupation Railroad Engineer

REMARKS: [Home Condition]

S

[Health Recordi'

SECONDARY SCHOOL RECORD
BENOLU, HAROLD HOVER

Year 7th Grade 0 First Semester Second Semester .

, 1 st
Semester

2nd
Semester

Subject Grade 'Subject ' Grade

English I
American Hist I

Physical Sot I

S ish I
nsumer Math I

Physical Ed I

.

B

B

B

B

B

B

English I
American Hist I

Physical Sci 1
Spanish I ,
Physical Ed I
Consumer Math I

B ,
B

B
B

B

B

Absences 0 0

Tardles 3 0

REMARKSI s......

Year 8th Grade First Semester
..-

. ,,,' . Second Semester
?,Subtrt Grade1st

Semester
2nd

Semester
Subject Grade

College English I
Ampcan Govt
BffogY I
Algebra I .
Spanish II
Recordkeeping

.

B

B

B

B

B

B

I

college English I I
'%rwsriccrn Govt
Biology'!
Algebra I

ofSparush 11
Recordkeeping

B

B
B

B

B
B

Absences 0 0

Iodise. 0 0

*
REMARKS

.0
.

Year 9th Grade First Semester Second Semester '

.

1st
Semester

2nd
Semester

Subject Grads Subject Grade

College English II
Sociology
Biology II
Algebra 11
Spanish III
Bookkeeping I

IS

B

B

B

B

B

B'

stoianglish 11

Biology II
Algebra 11
Sp 6ish III
Bookkeeping4

B

B

B"
B

B

B

Absences .0 0

Tard les 0 0

REMARKS

30
37
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(

eal

'STANDARDIZED TESTS BENOLLI

Dote Grade ..,./' . Scores ; .

ilP

1

KUDER
% tile

9
01)
n,

Me6
60

Comp
42

Sd
54

Persuasive
25 ,

Art
18 ,

Lit
40

Music
08 , 42

Ct
18

OATS 10
G
56

V
38

N
21

S r

49
P
65

0
59

K
78

F
68

M
73

SAT . .

% die
11

Eng.,
96

NU Comp
99

Math
%

Math Tot
95 - . :.:

Scr1bt
96 ,

Sal A
98

S.S.
86

r11
- . .

12 ,

. e

,

WORK EXPERIENCE RECORD

Date Age Altar EmploYer Type of Work .

.--

, .
.

.

.

--
,

, -

, .

Summer . 16 9971 D & K ConstructiorT

. ..

Laborer .

Summer 17 1972 D & K Construction

,

Trainee concrete' cons.
. - .

- ,
,
.

EXTRACURRICULAR ACTIVITIES

tirade Activities and Offices Held

7 Football, basketball, track .
t

8 Football, basketball, track
.

9'
.

Football. basketball, tro:ii
.. #

10 Key Club, Sootbcd1, basketball, trozk \

itd N.H.S., flay Club, basketball, track-Co-Captain .--
12 I

.
.

er

...
i , COUNSELOR,REM#FIKS ;

.

Grade
Educational

Plans
ygistbrad

Plans
.

go
- . #

7
.

t.
#

.

8 .
.

.

9 H.S. ,diploma

_./ ilb 0
Constriction work

.

10 H.S. diploma Construction work

1r

possibility of a scholarship

11 College degree
Ind, Construction

. Management "-.. State University pOssibllity

.
12

I .

,39 4u

a

o



0

WM= lane. Lee

ler

imAntit *Acerb

4.
GLEN OAKS SCHOOL SYSTEM

r',"%taths 11/1"d

r
WOO

Inalbills Nemo HENSLEY, Loa Ann

-10410100poupatIon Waitrass

WilV4R0Sa Mame POndidonl

tab Birthrate, April 30

Female 09
Birthplace Glen Oaks. Bucixeracm

. EN:eclat
endued/10ft lune Noboru*/

%duel Nome BENSirpWeerion W.

Father's Occupation Butcher

Ai

it

-

moon Record]

, et. a

4'

4.

SECONDARY SCHOOL RECORD _
T-AplagdAKEVE

4

V

Kier ' 7th Grade , . ,

.

First Sentestbr '

.

1st
Semester

2nd.
Semester

.

Subject Grad* ' 'Bubiect Grade

English I
Recordbseping
Afrienccm Hist. I

,PhislricdSci. I
Horne Econbmics I
Consumer V oth I

,:.. ..

-

.
.

'' -

alp. 1

C
C
D
C
13

C

i

English IRio..xasoing
Amisican Hist I

anrIsical SM. I
Homo Economics I
Consume Math I ,

,- S

4

.

C
C
D
C
B
C

'Absences: . 2
Terdies: 3 , 2

.
i

.

Nei' lith,Gratte, First Softener It Second Semester 1

.

,li
. t_ ._,'ilit:I' 29d

, 4 awnewer v Semerlar

t

.

Subject Grade ' Subiect Grade
engyah g
'typewriting I
Heading Labcsatory
American
Business Comm.
Consumer Math II -

'11'

.11

.

C ,

. B P
B

I

C p
13

B

English II
T7PswEncr I
Flooding Laboratory
American'Gart. ,
Bodeen Comm.

,.... Goisnuner Math II

. ,
.

- C

B

B
B °

1 1 4
f 111010: I , Q

IIEWAKS
'

e , f .

\98h Grader k Firr Semester Second &master
1st

Smoker
2nd .

Sonya's' ' ij
. SubJect Grade 2.,

'8,--'Enddeb
1 'typewriting II

.eZiall. f

Horne Eoseemics II
Physical Sci. II

AS

'1

141 '''

I C
ile B

'A
C
B

,

English '
.

Arts-Crab I ..

-Sociology
'

' Home Economics II
Physical Scill

A

C '
, B
A

. C
B

. 1- 2

11

'0412SAVICIP

'

7

t
.40 41



. ,

SECONDAR HOOL RECORD BEAZZELEY

Veer 10th Grade First Semester Second Semester -
1st .

Semester
2nd

Semester
. Subject .: Grids

C
lir
B
B

C
B

Subject1 .
English N .

IV .
ve Foods ,

ping I
American Hist. I
Concert Choir

*

Grade
C

- B
B

C
B '..

English IV
Typewriting IV
Creative Foods
Bookkeeping I
American Hist. I.
Concert Choir

-

. , &

Absences: 0 ,. 0
Uties: 1 1

REE4ARKS. h/
--.

_1._1.

Yesr 11th G ...., . First,Sernester -N1
.

Second Semester
2nd Subject , Grade , Subject Grade

Semester

t

Honis Management
Bookkeeping II
Shorthand I

. Psychology
ilhorogy I
Concert Choir

N, 4 .

b
B
B

'B
B
B

.

'
l

Home Management
Bookkeeping II
Shorthand
Psychology
Biology I
Cohcert Choir

, ...,

C
B
B
B
B
B

Absences: 0 A.. 0'
Tardlei: . 0 0

.,
REMARKS:

...,

Year 12th Grade . OM Semester r _ Second Semester
1st

Semester
2od ,.

Semester .
Subject Grade Subject Grade

.
.

(
`,

.

.

.

,vim

. .

:*Mies:
,

EMARKS

.

... .

.
. .

A

-

41

$

S'



STANDARDIZED TESTS BEA2ZILIEY
-t.

_ -
./ .

'
-..,ge

*Me
- . 41

OD
30

Mach ,
54

Coxpp
46

Sat
44

Pentualive
40

Art
64

Lit
31

Music
30 -

S.S.
60 -

Cl
88

10
G
82

1
58 38

P
71 65 . 74 70 72

16 tle
11

Engn NU Comp
76

Math
79 ,

Math Tot
72

Flead
81

Tot A S.S. Spell

12
1

- -
i

b . if

WORK' DODE NCE RECORD

1)10G 4, Age Year Etnptoysr `11 Tips of Work Remarks

47.
. r

-Ao,

1972 Ace Cabe j - c" Carhop .
,

4
. . ,

.

A 1 .

EcritACURRICULAR ACTIVITIES

Atads and Offices Held 6,
.

a
. ,

.
, ..,

---,

9

. ....
_ .

r
.

1 . . ,
,

11

. f .

12 \ 4

gie

COUNSELOR REMARKS

enieds

Educational'
Plans

Vbcationat
,

.p

-
7

vtfigh
School

.
. i , ) .

9 cligh School ,
.

.10 High School /0 Telephone operator . - Or°

11 114.=7 Secretary t
12

42 4 3 9



Compare your completed written ana f the cumulative records with
the Model Analysis given bel5/w. Your response need not exactly duplicate
the model response; however, you should have covered the same major
points.

MODEL ANALYSIS
Needs

Physical: No information

Social: No information, except that four
students have been involved in
group-related extracurricular ac-
tivities, possibly indicating prefer-
ence for and enjoyment of group
activities. Sports-related activities
may. indicate teamwork ability.

Emotional. No information. Fact that all stu-
dents came from families in which
both parents work may have 'sig-
nificance in terms of their indepen-
dence or maturity.

Educational: All students except Crystal plan to
attend college dr go on for further,
education, and so did Crystal in the.,
7th grade.
All Students except Sheila have got -
ten excellent grades in previous
typing classes.
Generally, their grades are, very
good in all. subjects; Crystark
grades started to fall in the 11th
grade.
All of the students have high to av-
erage SAT scores which indicates a

,Opdtential for .academic' achieve-
ment at the college level. The

/ grades for alt oTthe students except
/ Crystal are good. Crystal's grades

seem to be dropping steadily. Hers
SAT scores and previous grades
seem to indidate that she coul be
doing better. Her,consistently
marks in Art alto incticate that she
can work All

4

LEVEL OF PERFORMANCE: Yo
the model response. If you mi-
review the material in thp inform
pp. 18-23 check with/bur r:

Interests

Personal:

io

No hobbies indicated, but four stu-
dents are active in sports or sport-
related activities.

School. Judging by good grades, good at-
tendance records, and extracur-
ricular activities, thisyjs a brigh
class that enjoys schotil.

. All stucfarits except Crystal seem to
have definite occupational plans;
each Chas a different vocational
interest or aspiration.
Five have part-time or summer
work experience, but only two of
these have experience related to
their occupational goalS..
The Kuder scores indicate that five
of the six students have high
-mechanical interests. Three of the
six have high interests in outdoor
activities. Alexander's interest in
outdoor and mechanical activities
is low, while his interest in

cial service, science and compu-
tational ackixities is high.
4ane, whol5lans to be a secretary,
hake high interest in clerical as well
as Ed activities. Sheila shares her
interest in art activities.

Additional Comments'

Sheila does not have any previous typing courses.
How did she get scheduled for adv ,anced typing?
Mistake?
Need to find out why each student is taking this
course; Jane wants to'be a ,secretary,, but What
about the ottoirs?

Occupational

'le

r ompleted analmis should have covered the same major points as
points or vtgyeations abOut any additional points you made,

n sheet, Anal 'rig tIolaARelated to Students' News and Interests,
urceerson if eaSsal
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You may wish to meet with a grbup of peers, perhaps those who are also
_Optional taking this module, to share and compare your analyses of the cumulative
AActiyity records of your "students."

4
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/Optional
%Activity

MN %10

Experience
OVERVIEW

dH

After examining the-data in the cumulative folder of a hypothetical student,
plan for obtaining additional information on the student's needs and inter-
estS.

.

You will be examiningAthe cumulative f9lder of a hypothetiqpI student, and*
planning kw obtaining additional needed infqrmation on the student's
need4,8nd, interests.

r
You may wish to construct a questionnaire or checklist designed to obtain
needs and/br interests data from students.

You may wish to interview istuilent or peer concerning his/her interests.

You will bb eValUating your competency ih planning for obtaining addi-
tional data on a student's needs and interests bcomparing ypur com-
pleted plan whh the Model Ran, op. 53-55.

4

4 t)
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I

6

Assume that you are teaching an advanced course in clothing and textiles
for seniors. Prior to the beginning of the semester, you look through the
cumulative folders of your students, and begin making some notes as to
the needs and inteTests of your udents to,help you in your instructional
planning. One of your stu is Lee Annette Barry, Read through her
folder, which follows, making mental notes as to items of si nificance.34.
After yoti have reyiewed Lee's folder, plan In writing for- oUecting the
additional needs add interests data you think you would need to help you
plan effective instruction for Lee. To do this, first note the Information that
Is already available in Lee's- cumulative folder concerning her needs
(phjisical, social, emotional, and educational) and interests (personal,
school, and occupational). Then, decide what additional Information you
need in these areas (information that is missing, or needs updating, ver-

Ification, or explanation). finally, indicate the sources or techniques you
would ilia for collecting this needed data. 4

3. Lee's curnulathe records were adapted -from motional* corttained in a simulation package tteveloped by
The eerier tot Vocational Education, The GlentOelca Simulation (ColumbIlliQH The Center for Vocational
Education, The onto Stale UnNeretty, 1974).

46
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3

GLEN OAKS SCHOOL SYSTEM
Cumuli/lye Record

r

Name BARRY. i.e. Annette

Address 991313 Richfield Drive

Male 0 Birdidate 'dune 5

Femae
Birthplace Glen Oaks. Buchannari

I
Expected

Telephone 461142 11, Graduation Date Lune Nationality

Mother's Nuns BARRY, Margaret Father's Name BARRY, Phillip

Mother's Occupation CountyMenem Agent Father's Occupation Television Announcer

RBAARKS: Nome Conditioar .
1

I

6

(Health Record)

le

st

SECONDARY SCHOOL RECORQ
BARRY, LEE ANNETTE

Year _,th Gracie First Semester Second SOMONtlf

1st 2nd
Semester Semester

a

'Subject Grads Subject Grads
Horne EconomiCs 1
Consumer Math 1
Physical Sci. I
English I
American Hist I

?hymn' Ed I

A
A
A
A.
A
A

Horns Economics I
Consumer Math I
Physical Set I
English I
American Hist. I
Physical Ed I

A
A
A
A
A
A

Abloom ': 1 0 0

Tardiell 1 0 0
REAWKS Esceilent student t

Year 9th Grade First Semester Efocorld Senester
1st 2nd

Semester Semester
Subject Grads SubJect ' Grady

Horne Economics II
Algebra I
Biology I
College English 1
American Govt
Garman I

A
C
C
B
C
B

Horne Economics II
Algebra l'
Biology I
C*11020 English 1
American Govt.
German I

,

A
C
C
C
C
B

Absences. 0' 0

Midis*: 0 1

REMARKS Has begun to work

PDorlYvery poor attitude

Year 9th Grode First Semester Second Semester

1st
. Semester

2nd
temetter

Sobitigl Grade SubieCt _Grade

Geometry I
College English II
Sociology
German II
Biology II
Textiles I

C
C
C
D
D
A

Geometry I
College English U
Sociology
German 13 '
Biology II
Textiles I

C
4,

?'1
D
D

t Art --I.

It
4

Absences. 3 . 7

Tardiee 6 18

REMARKS:
---................- _ _._..

47
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STANDARDIZED TESTS BARRY

Oats Grade Scores .

.,-

8
.

KUDER
lli

9
eD
32

Mech
87

Comp
72

Sci
60

Persuasive
59

Art
17

Lit
20

Music
18

S S.
20

Cl
34

GATE, 10
V
67

N
52

S
48

M
83

0
85

K
75

F'
71

11 .

12-
.

WORK EXPERIENCE RECORD

Date Year Employer Type of Work Remarks

EXTRACURRICULAR ACTIVITIES

Grade Activities and Offices Held

7 - r

8

9 FTA

10
.

11

---1-2

COI'SELOR REMARKS

Grade
Educational

Plans
Vocational

Plans

-.
Remarks

7 College Engineer
...

8 High School !...-
increasing problems

9
,

10 . II-
,-

*is i `,...,11

12 _

4 §5



11*

ANECDOTAL RECORD

Place Obser.Ibil: Study Hall
Student's Name: Lee Annette Barry

Date: 4/3/71
Incident: Groups preparing to work on projects,--3 girls

1
Time: 1:30 p.m.

Walked in the room alone. Sat by herself. The two member of het group walked over and invited
her to join them to prepare for the' report. She snapped at them and said she wahted to work alone. Later
on she began to work on her part of the report.

ANECDOTAL RECORD

Place Observed: Chemistry Cic-sc
Student's Name: Lee Annette Barry

Date: Basically the entire six weeks ("2/72)

While ciciss is in progress, she never pays attention Always looking through some type of fashion
magazine Gets very angry when asked to put the magazine away and pay attention.

ANECDOTAL RECORD

Place Obar rved. School Cafetena
Student's Name Lee A. Barry

Date. 6/73

acc
I.

Finally cite a meal with a group of girls and contributed to the conversation Used utensils in an
manner, finished eating before the re -*I the group. 'Offered her remaining cookies to the

up. No one wanted thein, so she said, "I'll take fhetn and eat them in Algebra class Put them in her

50
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ANECDOTAL RECORD .

Place Observed:
Name:
Date:

Incident:

Home Management Class
Lee A. 'Barry
9173
Group preparing the food---:2 boys and 2 girls

r

Washed several utensilsAiried them. Chatted with girl O. n left and boys on nglit. Smiled several
times. Commented about the salad. "At least our fruit has not turned brown." Laughed when one of the
boys was cutting an apple, dropped it on the floor. She said, "Pick it up and nnse it off and put it in the
salad." Collected and stacked used knives and bowl. Washed them; another girl wiped theni. Moved
aside to let a boy get water; smiled at him; suggested to the other girl thatehe . . . put the lid on the
sugar canister before it gets all wets.. Picked towel from floor, folded it grid hung' it on tbwel rack.

Time: 2:15

At the sink, busy nnsing it with spray Other group members had walked away. Said: ''Come on,
you kids, help or we won't get done on time (No response from group.) Wrung out dishcloth, left it on
sink; cirjpd hands on a paper cloth. Sat down. Noticed she had on an apron. Stood Took it off and placed
it in the closet.

'44
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1.

Optional
%Activity

1110

A

Arl"'
IF Optional
%Activiti_

4110

V

rr

I

You may wish to try your hand at developing a qu stionnaire or checklist
which you could use to obtain needs and/or inters s data from students. If
you want to see some Samples, you could (1) look at Samples 1 and 2 in the
information sheet, Determining the Needs and Interests of Students, (2)
look at the samples on pp. 27-29 of the Sylvips and Curry reading
suggested in Learning Experience I, (3) check withYour resource person
for references containing actual or sample instruments; or (4) locate
another experienced teacher to review devices tie /she has used with
students. You might want to assume that you are developing the question-
naio or checklist for use with Lee Annette Barry and gear the items to this
student.

(
, :4

.... .

To gain practice in discussing interests with students, you may Aiello
interview an actual student, or peer, concerning his/her hobbies, extracur-
ricular activities, favorite types of books or magazines, etc...(

53
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Compare your written plan wit the Model Plan Men below Your plan
need not exactly duplicate the iiodel; however, you should have covered
the same major points,

MODEL PLAN
Student's Name Barry, Lee Annette

Information Available in Cumulative Folder

alb

Date September, 1975

Needs

Physical: No information given 4).

Social: Anecdotal records seem to indicate that Lee prefers to work aloke except in-activities
dealing with home economics, and that she does not participate regularly in class
activities. VIA is the only extracurricular listed. No indication of whether she had any
leadership responsibilities in FTA

Emotional. Anecdotal records seem to indicate that Lee has a temper which she finds hard to
control. Evidence is conflicting on whether she needs to be a "loner," or doesn't know
how to work with others, or has some otter problem affecting her interpersonal relation-. ships

Educational. t present Lee has no plans for further education, but in the 7th grade she was interested
in ending college No indication of what she aspires to be. Made failing marks in
college preparatory courses (algebra, German, chemistry, geomet and Collegery
English) Did do well in above subiects in 7th grade, but after 7th gradgier course marks

,

dropped except in horne3economics and related sublects J-lw grade in textilesdropped
from an "A" in the 9th grade to a "C" in the 10th grade Counselor noted that Lee in the 8th
grade was lacrving ""increasing problems."

GATB scores indicate she's got good general potential, and particularly good potential
in motor and manual skills

Interests

Personal: No information except the one reference to her reading fashion magazines in class.

School: Lee is takhig college preparatory'courses, but does her best work in hdm'e economics
sub)ects No extracumcular activities listed except. FT,A in-the 9th grade. Anecdotal
records indicate she's most involved and motivated in h-ome economics classes.

Occupational: Kuder scores indicate a high interest in mechanical activities and computation, and a
relatively high interest in science and persuasive activities. In the 71.1-14grade she wanted
to be an engineer No work et nence listed A

a
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.4?
Addition.' Inforn tIon1Needed

-

Physical: Shand get a medical ht:tory on her to
'see if there is some physical explanation for the
sudden drop igrades and motivation after the
7th grade.

What is her home environment like? Is there
anything there that could be affecting her emo-
tionally or physically in terms of her occasional
bad temper and drop in grades?

Socirl:, Does Lee prefer ing alone? What lands_
of relcrtionshi ers does she have out -
side of school

r .

,C4bDici she have an
6
dership role in PTA?

/
Emotional:'Whcrt "increasing problerrts" was the

counselor referring to? Ami relationship to
above questions?

Educational: Were Lee's "increasing-probleMs"
emotional or educational or both?
Does she still want to attend college?

She did well in Textiles I; grade dthipped'in
Textiles II why? What content has she Mas-
tered?

# -

Grades in home eccipomics classes are consis--
tently passing. What kinds ofactivities ortleam-
ing expenences were provided there, what
mptivates Lee?
Other grades are poor after the 7th grade, yet
GATE scoresoncliccrte good potential. What Is
Lee's ability to learn? What is her generisil.and
specific level of achievement in areas like read-
indtpd math?

Interests:
8

Personal What are Lee's hobbiet? How does she
spend her free time? Does she read fashion
magazines outside of scEiool too?

kool: Any extracurncular activities other than
TA?

What interests 'Lee most about her home
economics classes?

Occupatib 1: What does Lee want to do when
she ihsti.: gie,of school? Does she want to be a
teacher? My interest in fashion desiCm?
Has'ehe had any work expenences, summer or
part tiMe, especially dny related to clothing and

-textiles.

I

I

f
.

Sources or Technlilues for Collecting Data

it,
Consult with school nurse; could also talk to Lee's
parents.

Talk to parents. Visit her hOnie.

Talk with Lee and her parents. Perhaps a checklist
or questionnaire, administered to the whole class,
could get at the kinds of activities (individual or
group) Lee would prefer.

Contult with FTA advisor.
(

altrisult with counselor,
3

Counselor
. .

. .

Talk to Lee; perhaps a class7uestionnau-e coy
ing future plans.
Consult with former' teachers; Check records inity"
vocational department. 41

,

Consult with teachers; check records in vocational
department.

See counselor about adiflinistenng an intelli-
gence test, 'and either a 'survey or diagnostic
achievement testno such tests are listesl,in hef
cumulative folder.

Talk 46 Lee, perhaps a class questionnaire
Might ask her pare ts, too.

Talk to Lee

Talk to Lee.

Consult covrii' selor about administering OVIS; talk
to.Leekplass checklist questionnaire

Check records v
Lee.

5J

na 1 department; talk to



CS
LEVEL OF PERFORMANCE: Your completed plan should tfiaveoovered the same major points as the
model. If you missed some points or have questions about any additional pbints.yo made, review the
material in the informatioo sheet, DeterMining the Needs and interests ojoStu p. 6=12, revise
your ply accordingly, or check with your resource. person if necessary ..
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Learning Experience IV,
9 FINAL EXPERIENCE

In an actual school Situation,' determine the needs ind intermits of stu-
dents. .

i .
As ypu conduct your teaching activities, determine your students' needs
and Interests, individually and Is a group. This will Include

gathering informatipn about your students' needs and interests frofrr a
Variety of sources
analyzing and recording the e,latii in "usable form 'ior future 'use in
instructional planning .

"%Erg
r NOTE: Due to the nature of this experience, you will-need to be in an actual
school situation over an extended period of time (0.0r, fourto six weeks).

.,
As yo each of the ab6ve activities,` document your actions (in
writs tape, through a log) for assessment purposes.

.i

If your I situation makes it impossible for you` to examine students'
cumulative foldelts, erres with your, resource person for, acceptable
atterpate activities. ,:- . .. ,...

. . .

When you tyre completed the 'aboge activities, arrange to have your
resource person n3viee4youpdocumentation. Your. total competertcy
be -assessed by ybur resource person, using the Teacher, Performance

"Assessmenlogorm, p. 511

'Based upon the criteria specified in this assessment instrument, your
resource permit) will determine whether you are competent in determining
the needs and inteillets of students.

,

a
' For a definglon of "actual school situaborVeee the !mode back cover

lb
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TEA
Determi

Y.

'Pr

R PERFORMANCE ASSESSMENT-FORM
s and Interests of Students (B-1)

Mi

-.0 f luny

Woodpile: Indicate the level of the teacher's accomplishment by placing
an X in the appropriate box under the LEVEL OF PERFORMANCE heading." Deis
If, because of special circumstances, a performaAce component was not
applicable,.orimpbssible to execute, place an X in the N/A boX. Resource 'Ninon

0
LEVEL OF PERFORMANCE

a-

In determining students' needs and 4nterests, the teacher;

1. located arid reviewed available information in the'central
office, the guidance office, and the vocational department

2. analyzed these data in tetras of the individual, and group
needd and interests of the students . .f

3. arranged with the guidance office for the administration of n
standardized tests (e.g., Kuder, GATE); if necessary .. -1J

4. arranged with the guidance office for help in interpreting n n
standardized tests scores, if necessary 1-1 .

5. determined what additional information was necessary,
and obtained these data through.
g. the use of questionnaires and/or checklists adminis-

tered to students . . . .

. -

b. encburaging students to discuss their needs arld inter-
ests

interviets with parents . .s,

d. consultation.with other staff members (e g , former
teachers, counselor) . . .

, r

6. analyzed and interpreted the data in preparation for use in
instructional planning . . .........

7. recorded in usableform all information obtained for each
student, and for the class as a whole

m

LEVEL OF PERFORMANCE: All items must receive N/A, GOOD, or EXCELLENT responses. If any item
receives a NONE, POOR, or -FAIR response, tlie teacher and resource person should meet to
determine what additional activities the teacher needs to complete in eider to reach competency in
the weak areas.

6u
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ABOUT USING THE,CENTER'S PERE.
MODULES IN;tsk

Organization Terminology
Each module is qesigned to help you gain competency
in a darticular skill area considered important to teach-
ingSucceSS. A module is made up of a series of learning'
experiences, some providing background information,

.. some providing practice experiences, and others com-
bining these two functions. Completing these-experi-
nces should enable you to achieve the terminal obje,

fire in die final learning experience The final expenencf
in each modu0 always requires you to demonstrate the
skill in an actual school situation when you are In intern,
a student teacher, or an inservIce teacher

PTOCSayreS
Modules are designed to allow you to individualize your
tenchereglucation program YoU need to take only those
modules covering skills Which you do not already pos-
sess. Similarly, you need not complete any learning ex-

iperience within a Module if you already have the skill
needed to complete it Therefore, before taking any
module, you should carefully review (1) the Introduction.
(2) the Objectives-listed on p 4, (3) the Overviews pre-
ceding each learning expesrience, and (4) the -;inal Ex-
perien Aft r comparing your present Heeds and corn-
peten information you hive read in these
section ou should be ready to make one of the follow-
ing isions'

t at yoU do not have the competen9ies indicated,
and should complete' the entire module
that you are competent in one or more of the en-
abling obiectiveseleading.to the final *arning ex-
perience, and thus can omit that (those) learning
expenence(s) .

that you are alrtady competent in this area, and
read9 to complete the final learning experience rri
order to "lest out"
that the module it inappr
this time

pnate to your needs at

When you are ready to take th al leatining experience
and have access to an actualschool situation, make the
necessary arrangements with your resource person" If
you do not complete the final experience successfully;
meet with your resource person and arrange (1) to re-
peat the experience, or (2) complete (or review) previous
sections of the module or other -related activities
suggested by your resource person before,attempting to
repeat the final experience
Options for recycling,are also available in each of the
learning experiences j5receding the final experience
Any time you do npt meet the minimum level of perfor-
mance required to meet an objective, you and your re-
source person may meet to select activities to help you
reach competency This could involve (1) completing

-4 parts of the module previously skipped, (2) repeating
activities, (3) reading supplementary resources or com-
pleting additional activities suggested by the resource
peison, (4) desighing your own learning experience: or
(5) completing some other activity suggestedby you or
your resource person

61

Actual School Situation . refers to a situation in
-which you are actually working with, and responsible
for, secondkry or pdst-secondary vocational students in
a real school. An intern, a stpdent teacher, or an in-

', service teacher would be functioning in an actual school
Situation If you do not have access to an actual school
situation when you are taking the module, you can com-
plete the mod Ule uptb the final learning experience You
would then do the final learning experience later, i e ,
when ybu have access to an actual school Squat= '
Alternate Activity or Feedback refers to an item or

itdback
deyice which may substitute for required

ms which, due to special circumstances, you are un-
able to complete
Occupational Specialty refers to a specific area of
preparation within a vocational service area (e g., the
service area Trade and Industrial Education- includes
occupational specialties such as automobile me-
chanics, welding, and electricity)
'Optional Activity" or Feedback refers to an item
which is not 'required, bufwtlich is designed to suppte-
ment and enrich the required items in a learning experi-
ence
Resource PerSon refers to the pe'rson in charge of
your educational program, the profesSor, instructor,
administrator, supervisor, or cooperating/supervising
classroom teacher who is guidingryou in taking th
module
Student refers to the person who .1.11trirolled and
receiving instruction in a secondary or post-secondary
educational institution
Vocational Service Area refers to a meprVocational
field agricultural education, business and office educa-
tion, distributive education, health occupations educa-
tion, home economics education, industrial arts edu-
cation, technict education,or trade and industrial edu-
cation
You or the Teacher refers to the person who is tak-
ing the module

Levels of Performance for Final Assessment
N/A The criterion was not met because it was not
applicable to the situation
None No attem,t was made to meet the criterion,
although it was rent
Poor The teacheT is unable to perform this skill or
has only very limited ability to perform it

_ Fair The teacher is tihabie to perform this skill in an
acceptable manner, but has some ability to perform it
Good The teacher is able to perform this skill in an
effictive rrlanner--
Excellent The teacher is able to perform this skill in a
very effective manner

4



vow
itips of The Center's
Perfoaan*e-Based Teacher Education Modules'.t
Calagary A: heron ()oestrogens* and Eve Melon

A-1 Prepari for a Community Survey
A-2 Conduct a Community Survey
A-3 Report the Findings of a Commulirty Survey
A-4 Orgerez6 an Occupational Advisory Committee
A-5 Maintain an Occupational Advisory Committee
A-6 Develop Program Goals and Objectives
A-7 Conduct an Occupational Analysis
A-8 Develop a Course of Stildy
A-9 Develop Long-Range Program Plans
A-10 Conduct a Student Follow-Up Study
A-11 Evaluate Your Vocational Program

Callegowy B: instructional Planning
9-1 Determine Needs and Interests of Students
9-2 Develop Student Performance Obiectiyes
B-3 Develop a Unit of Instruction
B-4 Develop Lesson Plan
B-5 Select Student Instructional Materials
B-6 Precertiteacher-Made Instructional Materials

Piggery C: instructional Execution
C-1 Direct Field Tnps
C-2 Conduct Group Discussions, Panel Discussions, and

Symposiums
C-3 Employ Brarrestosrning, Buzz Group and Question Box

Techniques
C-4 Dicect Students in instructiog Other Students
e-5 Employ Simulation Tech
C-6 Guide Student Study
C-7 Direct Student Laboratory xpenence
C-I3 Direct Students in Apply, Problem-Solving Techniques
C-9 Employ the Project Met

..C.-10 Introduce a Lesson
C-11 Summanze a Lesson .
C-12 Ernolov Oral Questioning Techniques
C-13 Employ Reinforcement Techniques

',IrC-14 Provide Instruction for Slower and More Capable Learners
C-15 Present an Illustrated Talk
C-I6 Damohstrate elanopulative Skill
C-17 Demonstrate a Concept or Principie
e-18 Individualize Instruction
C-19 Employ the Tears Teaching Approach -
C-20 Use Subject Matter Experts to Present Information
C-21 Prepare Bulletin Boards ancLExhibits
C-22 Present information with Moaeki Real Objects and Flannel

C-23 Present Information with Overhead and Opaque Maters 11,
Boards

C-24 Present information with Filmstrips and Slides
C-25 Present Information with Films
C-26 Present Information with Audio Recordings **

C-27 Present Information with Televised and Videotaped Materials
C-25 Employ Programmed Instruction
C-29 Present Information with the Chalkboard and Flip Chart

Category D: Instructional 0/striation
D-1 Establish Student Perfo=irtweria
D-2 Mesa Student Perform lecke
D-3 kieeeeiStuclent Performance udes
0-4 Meese Student Performance Skills
0-5 Determine Student Grades
D-6 Evaluate Your instructional Effectiveness

Category E: Instructronal Management
E-1 Project instructional Resource Needs
E-2 Manage Your Budgeting and Reporting Responsibilities
E-3 Arrange for Improvement of Your Vocational Facilities
E-4- Maintain a Filing System

0

-4

E-5 Provide for Student Safety
E-6 Provide forthe First Aid Needs of Students
E-7 Assist Students in Developing Self Diaaplir
E-6 Organize the Vecabonal Laboratory
E-9 Manage the Vocational Laboratory

Category F: Giukterice
F-1 Gather Student Data Using Formal Data-Collection Techniques
F-2 Gather Student Data Through Personal Contacts
F-3 ,1111111b Conferences toilielp Meet Student Needs
F-4 Provide Information on Educational and Career Opportunities
F-5 Assist Students in Ap lying for Employment or Further Education

Category CI Relations

G- I Develop a School-Community Relations Plan for Your Vocational
Program

G-2 Give Presentations to PromoterYour Vocational Program p-
G-3 Develop Brochures to Promdte Your Vocational Program
G-:4 Prepare Displays to Promote Yerir.Vocational Program
G-5 Prepare News Reieases and Articles Concerning Your Vocational

Program
, G-6 Arrange for Televraon and Radio Prisentrons Cancleming Your

Vocational Program ' -

01,1-7 Conduct an Open Nobs* -
0-8 Work with Members of the Community
G-9 Work with State and Local Educators,
G-710 Obtain Feedback about Your Vocational Program

Category N: Student Vocational Organization
1-4-1 Develop a Personal Philosophy Concerning Student Vocational

Organizations
F4-2 Estaolish a Student Vocational Orgsltzatkm

.4-4-3 Prepare Stud pt Vocironal Organ' ion Members for
Leadership Roles

4-4-4 Assist Student Vocational Organization 1.4egiblirs in Developing
and Financing a Yearly Program of Actrotied

14-5 Supervise Actrdbes of the Student Vocational Organization
4-4-6 Guide Participation in Student Vocational Organization Contests

Category I: Professional Rote and Development
1-I Keep Upto-Date professionally
1-2 Serve Your Teaching Proles ion
1-3 DeSeiop an Active Personal tosophy of Education

1-4 Serve the School and Community
1-5 Obtain a Sultatie'Teeching Position
1-6 Provide Laboratory Experiences for Prospective Teachers
1-7 Plan the Student Teaching Experience go
J-5 Supervise Student Teachers

Category J- Coordination of Cooperative
J-1 Establish Onadeltnes for Your Cooperative ional PrOgram
)-2 Masai* thi Attendance. Transfers, and Tenninatioria.of Co-Op

Students
J-3 Enroll Students in Your Co-Op Pr
J-4 Secure Training Stations for Yourcftp Program
J-5 Place Co-Op Students on the Job
J-6 Develop the Trytining Ability of On-the:Job Instructors
J-7 Coordinate On-the-Job Instruction
J-6 Evaluate Co-Op Students' On-the-Job Performance

Prepare for Stlidents' Related Instruction
J-40 Supervise an Employer- Employee Appreciation Event

RELATED PUBUCX11011$
Stucient.Guide to Using Performance-Baed Teacher Education

Matenals
Reemirce Person Guide to Using Performance-Based Teacher

Education Materials .
Guide to the imptementation of Performance-Based Teacher Education

FOJnforrnation regarding aveliabOlty and Irices of Uwe* materials contact

AAVIPA-
American Association for Votational Instructional Matortals

120 Engineering Center Athena, Georgia 30602 (404) 542-250\ di
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